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TTRA 2018 Extended Abstract
A culturally relevant symbol: Participant engagement in a volunteer tourism musicconservation youth education program
Introduction
International volunteer-led travel educational programs in the global South tend to focus
on health intervention and wellness, sports, and other areas such as environmental care or
empowerment through music making. Daraja Music Initiative (DMI), a US based
nonprofit working in Moshi, Tanzania, indicates they are promoting an “awareness of
conserving Mpingo - commonly referred to as African Blackwood… by
actively engaging students and the community with the power of music” (DMI, 2018).
While it may be understood DMI is a music-conservation themed nonprofit leading
annual trips to Tanzania, several questions arise in response to DMI’s statement. For
example: How is DMI engaging these students and various community members through
their volunteer tourist-led program? How does traveling to volunteer impact volunteer
tourist engagement in this youth-focused program?
Research was needed to explore the concept and theory of engagement in general, as well
its application to the study of volunteer tourism. Additional research was also needed to
incorporate youth perspectives of a volunteer tourism program. The purpose of this study
was to obtain perspectives from volunteer tourist teachers (VTT), program youth, and
adult residents to gain a pluralistic understanding of what engagement means to each key
stakeholder. It also sought to explore the concept of engagement within the context of
volunteer tourism using a newly created Engagement Theoretical Framework to explain
volunteer tourism programs.
Literature Review
A review of literature to explore participant engagement in a volunteer tourism youth
education program was conducted in two stages. The preliminary literature review
oriented the researcher to the topic (Creswell, 2014), assisted in formulating interview
questions and data collection protocol, and guided coding during data analysis. The
second-stage literature review determined how informant themes were similar to or
different from literature or previous research findings. The literature review uncovered
three key themes having linkages to the concept of engagement within the context of
volunteer tourism.
Tourist Participants. Three main groups of participants are featured in volunteer
tourism literature: volunteer tourists, sending organizations, and host community
residents. Volunteer tourists, coming from all demographic groupings and skillsets
(Butcher & Smith, 2010; Lo & Lee, 2011; Zahra & McGehee, 2013), generally pay to
volunteer their time for an international community development project (Tomazos &
Butler, 2012). Some volunteer tourism studies have focused on the volunteer tourist
(Knollenberg, McGehee, Boley, & Clemmons, 2014), such as motives to volunteer
(Olsen, Vogt, & Andereck, 2017) or their trip expectations (Andereck, McGehee, Lee, &

Clemmons, 2012) and experiences (McIntosh & Zahra, 2007). Sending organizations
create and manage project opportunities for potential volunteers. Three of the most cited
organizations in volunteer tourism literature are university placements abroad, nongovernmental organizations (NGO), and religious groups (Hammersley, 2014; McGloin
& Georgeou, 2016). Host community residents typically represent global South
community development projects (Guttentag, 2009; McGehee, 2014; Raymond & Hall,
2008; Sin, 2010). Studies featuring community residents (particularly youth) as primary
stakeholders in an international community development project are limited (Canosa,
Moyle, & Wray, 2016; Wearing & McGehee, 2013).
Program Types. Sending organizations may create opportunities for volunteer
tourists to participate in international community development programs through pillars
of sustainability (economic, environmental and economic) (Devereux, 2008; Sharpley,
2000). Short term and medium-term volunteer tourists tend to work in projects featuring
conservation (Beh, Bruyere & Lolosoli, 2013), infrastructure improvements (McGehee &
Andereck, 2009), medical assistance (Snyder, Dharamsi & Crooks, 2011), and education
for skill development (Butcher & Smith, 2010). Long-term programs commonly feature
volunteers, such as Peace Corps members (Conran, 2011; Palacios, 2010) who work on
humanitarian crisis projects. Some volunteer tourism programs promote youth
development (Roth & Brooks-Gunn, 2003), but these are typically aimed at volunteers
not residents. A growing field of research within volunteer tourism, focusing on
community children and program outcomes of this proposed poverty alleviation medium,
is “orphanage tourism” (Freidus, 2017).
Host Community Voices. A small number of studies have placed emphasis on
host community voices in the development and management of volunteer tourist-led
projects in their community (Hammersley, 2014; McGehee, 2014; McGehee &
Andereck, 2009; Zahra & McGehee, 2013). When research studies have included
community voices, they appear to be about “the subaltern [lower class] rather than studies
with and from a subaltern perspective (Grosfoguel, 2007, p. 211). Further, multiple
perspectives have typically excluded the “voices of women and children” (González,
González & Lincoln, 2006, p. 5). Simply said, “young people’s voice, engagement and
participation in tourism research and specifically within host communities” (Canosa, et
al., 2016, p. 326) appears to be absent from volunteer tourism literature.
Engagement. The concept of engagement may be defined as concentration (flow)
in projects/tasks with an authentic outside focus through the process of collaboration
(Alexander & Bakir, 2011). It can be thought of as a “‘meta’ construct” (Fredricks,
Blumenfeld & Paris, 2004, p. 60) encompassing the dimensions of emotional
engagement, cognitive engagement, and behavioral engagement for all those involved.
Constructs under emotional engagement include: enjoyable (Sinatra, Heddy & Lombardi,
2015), dedication (Seppala et al., 2009), sense of belonging (Appleton, Christenson, &
Furlong, 2008) or psychology sense of community (Vieno, Perkins, Smith, & Santinello,
2005), and appreciation of success (Fredricks & McColskey, 2012). Cognitive
engagement may appear as: motivation (Fredricks, et al., 2004), investment in learning
(Greene, 2015), effort/persistence (Greene, 2015) or absorption/flow (Seppala et al.,

2009), achievement (Sinatra, Heddy & Lombardi, 2015) or future aspirations (Appleton,
et al., 2006). Behavioral engagement may include: time on task (Appleton et al., 2008),
and participation (Reschly & Christenson, 2012) or collaboration (Jarvela, et al., 2016).
The emerging engagement theory appears in literature such as job satisfaction and the
workplace (Warden & Benshoff, 2012); job burnout (Maslach & Leiter, 2008); marketing
and customer engagement (Gambetti & Graffigna, 2010); tourism planning (McCabe,
Sharples, & Foster, 2012), and student learning both inside and outside the school
classroom (Kuh, 2009; Lawson & Lawson, 2013; Shernoff & Vandell, 2007). Few
research studies have featured all three dimensions of engagement (Kearsley &
Schneiderman, 1998; O’Neill, 2005), particularly in voluntourism scholarship.
Methods
To study volunteer tourism, the researchers chose to work with Daraja Music Initiative
(DMI) a US-based nonprofit promoting music and conservation education to area youth
in Moshi, Tanzania. Each summer since 2010, DMI has provided an interdisciplinary
approach to sustainability through music education (DMI, 2018) conducted by volunteer
tourists and by planting Mpingo trees (African Blackwood), the wood of which is used to
make clarinets, in an urban area of Tanzania.
During the period June 5 to July 21, 2017, music and conservation education
programming was offered to select students from two Moshi schools (1 primary and 1
secondary). Music teaching ranged from beginning violin to advanced clarinet, and
conservation education through field trips, tree plantings and in-class activities. The 6week program included 16 volunteer tourists as teachers, 86 students, 27 musical
engagements, with over 340 Mpingo and various fruit trees planted (DMI, 2018).
Participation in the program varied. Some students, volunteer teachers and community
members engaged with DMI for their first time, while others had been partaking since the
nonprofit’s beginning (DMI, 2018).
Cognizant of Swahili to English language barrier, a documents translator and
interview/focus group interpreter were hired to assist with translation issues (Nomlomo &
Vuzo, 2014; Shimpuku & Norr, 2012). The Moshi translator, a recent graduate from a
prominent American university, provided translation support during formulation of
English to Swahili interviewee and focus group questions. These translated questions
appeared both in English and Swahili for informants to read if necessary. A Moshi
interpreter was hired to interpret interview and focus group questions from English to
Swahili and Swahili to English for Swahili-speaking adult residents and program youth.
The hired interpreter assisted with translation (where needed) throughout data analysis.
From June 26 to July 23, 2017, the primary researcher conducted 13 in-depth interviews
and four focus groups lasting between 60 to 120 minutes each. A mix of 13 program
youth, adult residents, and VTTs were interviewed. Two youth focus groups consisted of
a total of six females and 13 males between 13 to 20 years old, whereas two VTT focus
groups consisted of six females and two males for a total of 29 focus group participants.
Of the total ten volunteer teachers who participated in the study, nine are professional

musicians or music educators. All interviewees and focus groups members, with the
exception of two outsiders, were affiliated with DMI. Consultation between researchers
was obtained via email while the primary researcher was in the field.
A combination of deductive and inductive approaches to code development (Bernard,
Wutich, & Ryan, 2017) was utilized through thematic analysis (Braun & Clarke, 2006).
The deductive approach was confined within the researcher-developed Engagement
Theoretical Framework. Before data collection commenced, a preliminary codebook
based on the literature review was organized within this Framework, while a more
inductive approach was applied during and after data collection. Information from study
sources were sorted and thematic chunks (including direct quotes) placed into emerging
categories with reference to memos written during collection stage (Creswell, 2013).
After collection, data were identified, classified, and coded using the inductive approach
(Bernard et al., 2017). Consultation of emerging codes took place between the primary
researcher and co-authors both in-person, and through email and phone correspondence.
Researcher memos were re-examined to understand category relationships and
development of themes, and use of diagramming employed (Orcher, 2014). To further
validate the data, two VTT member checks were completed and an inter-coder agreement
followed between researchers.
Results
Three major themes (connection, communication, and hope), related to participant
engagement in a volunteer tourism music-conservation youth education program, were
evident in interview and focus group data that either concur or differ from literature
themes as applied to volunteer tourism.
Connection. Regardless of participant, one way this nonprofit engages each
person is through factors related to program connection. Several participants’ reasons for
wanting to be connected to DMI relate to previous research on motivation (Fredicks, et
al., 2004), volunteer tourist motives to volunteer (Olsen, et al., 2017), or residents’
reasons to participate in a development project. Many community, youth, and volunteer
representatives are connected because they have relationships with program members or
were “asked to join.” Several community and youth participants suggested they want to
connect with “them, (because they are) coming from America,” and may offer tangible
benefits. Other connection factors, however, differed. The nonprofit consists of
programming content (music and conservation) primarily connecting with skill-toprogram matched volunteers. These skilled volunteers, along with other participants,
appear to want to connect with others in the “clarinet (or other instrument) world.” This is
a unique type of program, which is different from academic literature reporting on other
types of volunteer tourism sending organizations. This also differs slightly from
engagement literature on individual “sense of belonging” (Appleton et al., 2008) or
“psychological sense of community” (Vieno, et al., 2005), because of the cohesive nature
of this unique music-conservation “group (or) club.” A number of youth study
participants are engaged with the nonprofit because of volunteer musician teacher’s

“skills” or “qualifications” or connection to music content, and not aspects related to
conservation. Community residents tend to connect with DMI primarily because of
environmental or economic benefits for their community.
Communication. According to the earlier engagement definition, one of the basic
elements of engagement is collaboration (Alexander and Bakir, 2011). A discussion or
focus on collaboration or participation with community members appears in community
development, tourism, and volunteer tourism literature (McGehee & Andereck, 2009;
Vogt, Jordan, Grewe, & Kruger, 2016). Some community members suggest DMI’s
“cooperation between people and the community” appears as a positive feature of DMI’s
ability to communicate “with students and the community.” However, according to one
community member, “(community DMI partners) don’t talk, don’t talk... (with each
other).” While it seems DMI encourages communication with the community, this tends
to be a short-lived when planning appropriate conservation curriculum with the
community. Two community interviewees voiced, it would be good “for... (a local)
teacher (to) know what DMI is teaching in science,” because it appears disrespectful. In
other words, “why would somebody come from so far away with the same idea (as a
community expert)?” Misunderstandings related to language barrier and DMI not fully
explaining the program to community residents occasionally occurs. However, the
unique-theme program focusing on an object (tree, instrument) and participatory
movement (playing, planting) has helped “children...understand the (English) language
more than we were teaching English lesson(s) in our classes.” In terms of volunteer
training, volunteer tourist teacher training primarily focuses on musician preparation
versus cultural norms training. The need for pre-departure volunteer tourist training is a
theme in some literature (Hammersley, 2014: Tomazos & Butler, 2009). As a community
member voiced: “it’s really offensive to have short, shorts,” so a good solution as
suggested by another community member is to have volunteers “trained by someone who
lives in TZ.” Community members are not trained, according to almost all community
members interviewed.
Hope. A motivational trait appearing in cognitive engagement literature is future
aspirations (Appleton, et al., 2006). Many community participants, particularly the youth
“say they will be part of DMI forever” because “I can see my future through DMI.” They
are helping “us pursue our dreams and give us opportunities and will “take any
opportunity that is given.” Desiring for a better future is the basis of programming for
volunteer tourist-led community development programs as indicated in previous
literature. But for some DMI participants, it is something more than motivation for future
dreams. It relates to the concept of hope (Ciarrochi, Parker, Kashdan, Heaven, & Barkus,
2015), or elements of “hope theory” (Snyder, Lopez, Shorey, Rand, & Feldman, 2003;
Van Ryzin, 2011). Hope is considered to be a “generic personality trait comprised of
agency (the trait component) and pathway (one’s response repertoire and strategies, the
state component)” (Carifio & Rhodes, 2002, p. 126). Many students are deeply engaged
in DMI because they see beyond the momentary benefits this organization brings to their
lives. The information, tools and relationships formed gives them confidence to “take on
the world” and “hope if you want to be a musician” to “support life.” As one community
member voiced with respect to thoughts associated to the personality trait hope: “If

something don’t come to you, don’t blame [but work hard] ...there is something that will
come to you in the very next while.”
The primary reason for engagement of students, volunteers, and community members in
this volunteer tourist youth education program is the Mpingo (tree), the symbolic bridge
between community residents and DMI volunteers. Through volunteers traveling to this
area to teach, this culturally relevant symbol helps to connect, and aids in the
communication between and gives hope to, participants. Study participants suggested it
was either the instrument that engaged them with the tree, or what the tree represents that
engaged them to music and its’ instruments. A study of signs (or symbols) called
“semiotics” (Mick, 1986), relating to meaning of tangible symbols (Rowland &
Schweigert, 2000) or things (Csikszentmihalyi and Rochberg-Halton, 1981) may help to
explain why DMI members are engaged with the program. Community members tend to
engage in this program because of what this symbol, the national tree of Tanzania, means
to them: environmental conservation and a hope for future possibilities in their
community. Almost all volunteer tourist teachers engage in DMI because of their passion
for music, and desire to sustain a community in which the wood for the clarinet is grown.
As one volunteer teacher said, “this connecting my instrument with the tree in which it
comes and try and grow a respect through these educational outreach programs, through
direct contact with the communities where this product comes from is just one small way
in trying to make a bigger difference.”
Discussion and Conclusion
Study participants are engaged in this volunteer tourist-led youth development program
because of elements similar to research on tourist participants, (international community
development) program types, and engagement literature. All tourist participants (VTTs,
adult residents, and program youth) tend to be engaged through motivation to participate
in a development project. Many VTTs are engaged because they have relationships with
program members due to repeat volunteering experiences in this community.
Relationships tend to fall under the dimensions of emotional and cognitive engagement
(Croom, 2015; Klem & Connell, 2004), and has as appeared as a volunteer motive to
volunteer in volunteer tourism research studies (Gray et al., 2017; Hammersley, 2014).
Adult residents tend to be engaged because of economic benefits associated with Western
representation of volunteer tourists and the sending organization.
For this study, a connection may be through relationships, or possibly through
collaboration with others. Collaboration is an indicator of the behavioral dimension of
engagement (Järvelä et al., 2016) and appears in community development, tourism,
volunteer tourism and sustainability literature (Albrecht, 2013; Devereux, 2008;
McGehee & Andereck, 2009; Vogt et al, 2016; Westoby & Kaplan, 2013). This nonprofit
seems to encourage communication between its’ members and the community. However,
this tends to be short-lived in terms of DMI planning appropriate conservation
curriculum with the community. Interviewees desiring for a better future through this
program was common theme in this study and in precious literature.

Differences between this study and previous research are participants may be engaged for
reasons related to programming content (music and conservation) and skill-to-program
matched volunteers. This is a unique type of program, which is different from literature
reporting on other types of volunteer tourism sending organizations. In addition, because
it’s a program focusing on an object (tree, instrument) and participatory movement
(playing, planting) predominately through English instruction, some children have been
learning English at a faster rate. Participants tend to be emotionally engaged because of
the cohesive nature of this unique music-conservation group, which is different from
literature on individual “sense of belonging” or “psychological sense of community”. In
terms of DMI training, some volunteer tourist teacher training takes place before
departure and while in county. However, this differs slightly from literature on volunteer
tourist pre-departure training because emphasis is placed on pre-departure musician
teacher training but almost none on the culture in which they will teach. Desiring for a
better future is the basis of programming for volunteer tourist-led community
development programs as indicated in literature. But for some DMI participants, it is
something more than motivation for future dreams. It relates to the concept of hope or
elements of “hope theory.”
A noteworthy difference between academic literature and interviewee responses is
engagement in a volunteer tourism program (connection, communication and hope)
appears to be achieved through a culturally relevant symbol. The culturally relevant
symbol, the Mpingo tree (national tree of Tanzania and the wood for which the clarinet is
grown), has linkages to the study of semiotics (Mick, 1986). The power of music is
achieved through the symbolic representation of the tree. In addition, the tree is the
brand, and it helps to identify DMI by bringing all program aspects towards a single
focus. Contributions of this study to literature include: volunteer tourist and community
member engagement plays an important role in the planning, and the sustaining, of
volunteer tourism community development programs; program youth perspectives about
program impacts may result in prospective youth leadership and future adult civic
engagement; program skill matched volunteers are likely to be repeat volunteers which
leads to group cohesion and program sustainability; and the major theme of hope appears
to be a significant motive for program participation in a community development project.
In terms of deep meaning ascribed to culturally relevant symbols, this unique finding
contributes to engagement research by understanding there are multiple dimensions
involved in a diverse group of participants engaged in a specific community program.

References
Albrecht, J. N. (2013). Networking for sustainable tourism–towards a research agenda.
Journal of Sustainable Tourism, 21(5), 639-657.
Alexander, Z., & Bakir, A. (2011). Understanding voluntourism: A Glaserian grounded
theory study. In A.M. Benson (Ed.), Volunteer Tourism: Theory Framework to
Practical Applications (9–29). Abingdon: Routledge
Andereck, K., McGehee, N. G., Lee, S., & Clemmons, D. (2012). Experience
expectations of prospective volunteer tourists. Journal of Travel Research, 51(2),
130-141.
Appleton, J. J., Christenson, S. L., & Furlong, M. J. (2008). Student engagement with
school: Critical conceptual and methodological issues of the construct.
Psychology in the Schools, 45(5), 369-386.
Appleton, J. J., Christenson, S. L., Kim, D., & Reschly, A. L. (2006). Measuring
cognitive and psychological engagement: Validation of the Student Engagement
Instrument. Journal of School Psychology, 44(5), 427-445.
Barbieri, C., Santos, C. A., & Katsube, Y. (2012). Volunteer tourism: On-the-ground
observations from Rwanda. Tourism Management, 33(3), 509-516.
Beh, A., Bruyere, B. L., & Lolosoli, S. (2013). Legitimizing local perspectives in
conservation through community-based research: A photovoice study in Samburu,
Kenya. Society & Natural Resources, 26(12), 1390-1406.
Bernard, H. R., Wutich, A., & Ryan, G. W. (2017). Analyzing Qualitative Data:
Systematic Approaches. Thousand Oaks, CA: Sage.
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.
Burrai, E., Font, X., & Cochrane, J. (2014). Destination stakeholders' perceptions of
volunteer tourism: An equity theory approach. International Journal of Tourism
Research, n/a-n/a.
Butcher, J., & Smith, P. (2010). 'Making a difference': Volunteer tourism and
development. Tourism Recreation Research, 35(1), 27-36.
Canosa, A., Moyle, B. D., & Wray, M. (2016). Can anybody hear me? A critical analysis
of young residents' voices in Tourism Studies. Tourism Analysis, 21(2-3), 325-337.
Carifio, J., & Rhodes, L. (2002). Construct validities and the empirical relationships
between optimism, hope, self-efficacy, and locus of control. Work, 19(2),
125-136.
Caton, K., & Santos, C. A. (2009). Images of the other: Selling study abroad in a
postcolonial world. Journal of Travel Research, 48(2), 191-204.
Christenson, S. L., Reschly, A. L., & Wylie, C. (Eds.). (2012). Handbook of
research on student engagement. Springer Science & Business

Media.
Ciarrochi, J., Parker, P., Kashdan, T. B., Heaven, P. C., & Barkus, E. (2015). Hope and
emotional well-being: A six-year study to distinguish antecedents, correlates, and
consequences. The Journal of Positive Psychology, 10(6), 520-532.
Coghlan, A., & Gooch, M. (2011). Applying a transformative learning framework to
volunteer tourism. Journal of Sustainable Tourism, 19(6), 713-728.
Conran, M. (2011). They really love me! Intimacy in volunteer tourism. Annals of
Tourism Research, 38(4), 1454-1473.
Creswell, J. W. (2014). Qualitative Inquiry and Research Design: Choosing Among Five
Approaches (3rd edition). Thousand Oaks, CA: Sage.
Croom, A. M. (2015). Music practice and participation for psychological wellbeing: A
review of how music influences positive emotion, engagement, relationships,
meaning, and accomplishment. Musicae Scientiae, 19(1), 44-64.
Csikszentmihalyi, M., & Halton, E. (1981). The meaning of things: Domestic symbols
and the self. Cambridge University Press.
Devereux, P. (2008). International volunteering for development and sustainability:
outdated paternalism or a radical response to globalisation? Development in
Practice, 18(3), 357-370.
DMI (2018). Website. Retrieved from: http://www.darajamusicinitiative.org
Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential
of the concept, state of the evidence. Review of educational research, 74(1), 59109.
Fredricks, J. A., & McColskey, W. (2012). The measurement of student engagement: A
comparative analysis of various methods and student self-report instruments.
In Handbook of research on student engagement (pp. 763-782). Springer US.
Freidus, A. L. (2017). Unanticipated outcomes of voluntourism among Malawi's orphans.
Journal of Sustainable Tourism, 25(9), 1306-1321.
Gambetti, R. C., & Graffigna, G. (2010). The concept of engagement. International
Journal of Market Research, 52(6), 801-826.
González y González, E., & Lincoln, Y. (2006). Decolonizing qualitative research:
Non-traditional reporting forms in the academy. Forum Qualitative
Sozialforschung / Forum: Qualitative Social Research, 7(4), 1-14.
Gray, N. J., Meeker, A., Ravensbergen, S., Kipp, A., & Faulkner, J. (2017). Producing
science and global citizenship? Volunteer tourism and conservation in
Belize. Tourism Recreation Research, 42(2), 199-211.
Greene, B. A. (2015). Measuring cognitive engagement with self-report scales:
Reflections from over 20 years of research. Educational Psychologist, 50(1), 14-30.

Grosfoguel, R. (2007). The epistemic decolonial turn: Beyond political-economy
paradigms 1. Cultural studies, 21(2-3), 211-223.
Guttentag, D. A. (2009). The possible negative impacts of volunteer tourism.
International Journal of Tourism Research, 11(6), 537-551.
Hammersley, L. A. (2014). Volunteer tourism: Building effective relationships of
understanding. Journal of Sustainable Tourism, 22(6), 855-873.
Hughey, L. (2002). A pilot study investigating visual methods of measuring engagement
during e-learning. Report Produced by the Learning Lab at the Center for Applied
Research in Educational Technologies (CARET), University of Cambridge,
Janoski, T., Musick, M., & Wilson, J. (1998). Being volunteered? The impact of social
participation and pro-social attitudes on volunteering. Sociological Forum, 13(3)
495-519.
Järvelä, S., Järvenoja, H., Malmberg, J., Isohätälä, J., & Sobocinski, M. (2016). How do
types of interaction and phases of self-regulated learning set a stage for collaborative
engagement? Learning and Instruction, 43, 39-51.
Kearsley, G., & Shneiderman, B. (1998). Engagement theory: A framework for
technology-based teaching and learning. Educational Technology, 38(5), 20-23.
Klem, A. M., & Connell, J. P. (2004). Relationships matter: Linking teacher support to
student engagement and achievement. Journal of School Health, 74(7), 262-273.
Knollenberg, W., McGehee, N. G., Boley, B. B., & Clemmons, D. (2014). Motivationbased transformative learning and potential volunteer tourists: Facilitating more
sustainable outcomes. Journal of Sustainable Tourism, 22(6), 922-941.
Kuh, G. D. (2009). The national survey of student engagement: Conceptual and empirical
foundations. New directions for institutional research, 2009(141), 5-20.
Lawson, M. A., & Lawson, H. A. (2013). New conceptual frameworks for student
engagement research, policy, and practice. Review of Educational Research.
Leiter, M. P., & Maslach, C. (2008). Early predictors of job burnout and engagement.
Journal of applied psychology, 93(3), 498-512.
Lo, A. S., & Lee, C. Y. (2011). Motivations and perceived value of volunteer tourists
from Hong Kong. Tourism Management, 32(2), 326-334.
Lupoli, C. A., Morse, W. C., Bailey, C., & Schelhas, J. (2014). Assessing the impacts of
international volunteer tourism in host communities: A new approach to organizing
and prioritizing indicators. Journal of Sustainable Tourism, 22(6), 898-921.
Lyons, K. D., & Wearing, S. (Eds.). (2008). Journeys of Discovery in Volunteer Tourism:
International Case Study Perspectives. CABI.
Lyons, K. D., & Wearing, S. (2012). Reflections on the ambiguous intersections between
volunteering and tourism. Leisure Sciences, 34(1), 88-93.

Lyons, K., Hanley, J., Wearing, S., & Neil, J. (2012). Gap year volunteer tourism: Myths
of global citizenship? Annals of Tourism Research, 39(1), 361-378.
Maslach, C., & Leiter, M. P. (2008). Early predictors of job burnout and engagement.
Journal of Applied Psychology, 93(3), 498.
McCabe, S., Sharples, M., & Foster, C. (2012). Stakeholder engagement in the design of
scenarios of technology-enhanced tourism services. Tourism Management
Perspectives, 4, 36-44.
McGehee, N. G. (2014). Volunteer tourism: Evolution, issues and futures. Journal of
Sustainable Tourism, 22(6), 847-854.
McGehee, N. G. (2012). Oppression, emancipation, and volunteer tourism: Research
propositions. Annals of Tourism Research, 39(1), 84-107.
McGehee, N. G., & Andereck, K. (2009). Volunteer tourism and the “voluntoured”: The
case of Tijuana, Mexico. Journal of Sustainable Tourism, 17(1), 39-51.
McGehee, N. G., & Andereck, K. (2008). 'Pettin' the critters': Exploring the complex
relationship between volunteers and the voluntoured in McDowell county, West
Virginia, USA, and Tijuana, Mexico. Journeys of Discovery in Volunteer Tourism:
International Case Study Perspectives, 12-24.
McGehee, N. G., & Santos, C. A. (2005). Social change, discourse and volunteer tourism.
Annals of Tourism Research, 32(3), 760-779.
McGloin, C., & Georgeou, N. (2016). ‘Looks good on your CV’: The sociology of
voluntourism recruitment in higher education. Journal of Sociology, 52(2), 403-417.
McIntosh, A. J., & Zahra, A. (2007). A cultural encounter through volunteer tourism:
Towards the ideals of sustainable tourism? Journal of Sustainable Tourism, 15(5),
541-556.
Mick, D. G. (1986). Consumer research and semiotics: Exploring the morphology of
signs, symbols, and significance. Journal of consumer research, 13(2), 196-213.
Miliszewska, I., & Horwood, J. (2004). Engagement theory: A framework for supporting
cultural differences in transnational education. Higher Education Research Society of
Australasia,
Mostafanezhad, M. (2013). The geography of compassion in volunteer tourism. Tourism
Geographies, 15(2), 318-337.
Nomlomo, V., & Vuzo, M. (2014). Language transition and access to education:
Experiences from Tanzania and South Africa. International Journal of Educational
Studies, 1(2), 73-82.
Olsen, L. M., Vogt, C., & Andereck, K. (2017). Sustaining the common good: Tourism
professional motives to volunteer for the tourism industry. Tourism Recreation
Research, 1-14.

O’Neill, S. A. (2005). Youth music engagement in diverse contexts. Organized Activities
as Contexts of Development: Extracurricular Activities, After-School and
Community Programs, 255-273.
Orcher, L. T. (2014). Conducting Research: Social and Behavioral Science Methods.
New York, NY: Routledge.
Palacios, C. M. (2010). Volunteer tourism, development and education in a postcolonial
world: Conceiving global connections beyond aid. Journal of Sustainable Tourism,
18(7), 861-878.
Raymond, E. M., & Hall, C. M. (2008). The development of cross-cultural (mis)
understanding through volunteer tourism. Journal of Sustainable Tourism, 16(5),
530-543.
Rossman, G. B., & Rallis, S. F. (2003). Learning in the field: An introduction to
qualitative research. Sage.
Roth, J. L., & Brooks-Gunn, J. (2003). What exactly is a youth development program?
Answers from research and practice. Applied developmental science, 7(2), 94-111.
Rowland, C., & Schweigert, P. (2000). Tangible symbols, tangible outcomes.
Augmentative and Alternative Communication, 16(2), 61-78.
Ruhanen, L., Weiler, B., Moyle, B. D., & McLennan, C. L. J. (2015). Trends and patterns
in sustainable tourism research: A 25-year bibliometric analysis. Journal of
Sustainable Tourism, 23(4), 517-535.
Saufi, A., O'Brien, D., & Wilkins, H. (2014). Inhibitors to host community participation
in sustainable tourism development in developing countries. Journal of Sustainable
Tourism, 22(5), 801-820.
Seppälä, P., Mauno, S., Feldt, T., Hakanen, J., Kinnunen, U., Tolvanen, A., & Schaufeli,
W. (2009). The construct validity of the Utrecht Work Engagement Scale:
Multisample and longitudinal evidence. Journal of Happiness Studies, 10(4), 459.
Sharpley, R. (2000). Tourism and sustainable development: Exploring the theoretical
divide. Journal of Sustainable Tourism, 8(1), 1-19.
Shernoff, D. J., Csikszentmihalyi, M., Shneider, B., & Shernoff, E. S. (2003). Student
engagement in high school classrooms from the perspective of flow theory. School
Psychology Quarterly, 18(2), 158.
Shernoff, D. J., & Vandell, D. L. (2007). Engagement in after-school program activities:
Quality of experience from the perspective of participants. Journal of Youth and
Adolescence, 36(7), 891-903.
Shimpuku, Y., & Norr, K. F. (2012). Working with interpreters in cross‐ cultural
qualitative research in the context of a developing country: systematic literature
review. Journal of Advanced Nursing, 68(8), 1692-1706.
Sin, H. L. (2010). Who are we responsible to? Locals’ tales of volunteer tourism.
Geoforum, 41(6), 983-992.

Sinatra, G. M., Heddy, B. C., & Lombardi, D. (2015). The challenges of defining and
measuring student engagement in science. Educational Psychologist, 50, 1-13.
Skinner, E. A., & Belmont, M. J. (1993). Motivation in the classroom: Reciprocal effects
of teacher behavior and student engagement across the school year. Journal of
Educational Psychology, 85(4), 571.
Snyder, J., Dharamsi, S., & Crooks, V. A. (2011). Fly-by medical care: Conceptualizing
the global and local social responsibilities of medical tourists and physician
voluntourists. Globalization and Health, 7(1), 1.
Snyder, C. R., Lopez, S. J., Shorey, H. S., Rand, K. L., & Feldman, D. B. (2003). Hope
theory, measurements, and applications to school psychology. School psychology
quarterly, 18(2), 122.
Sommer, M. (2010). Where the education system and women's bodies collide: The social
and health impact of girls' experiences of menstruation and schooling in Tanzania.
Journal of adolescence, 33(4), 521-529.
Sossou, M., & Dubus, N. (2013). International social work field placement or volunteer
tourism? developing an asset-based justice-learning field experience. Journal of
Learning Design, 6(1), 10-19.
Stoddart, H., & Rogerson, C. M. (2004). Volunteer tourism: The case of habitat for
humanity South Africa. GeoJournal, 60(3), 311-318.
Strauss, A., & Corbin, J. (1990). Basics of Qualitative Research Newbury Park, CA: Sage
Taplin, J., Dredge, D., & Scherrer, P. (2014). Monitoring and evaluating volunteer
tourism: A review and analytical framework. Journal of Sustainable Tourism, 22(6),
874-897.
Tomazos, K., & Butler, R. (2009). Volunteer tourism: The new ecotourism?. Anatolia,
20(1), 196-211.
Van Ryzin, M. J. (2011). Protective factors at school: Reciprocal effects among
adolescents’ perceptions of the school environment, engagement in learning, and
hope. Journal of Youth and Adolescence, 40(12), 1568-1580.
Vandell, D. L., Shernoff, D. F., Pierce, K. M., Bolt, D. M., Dadisman, K. B., & Brown,
B.B. (2005). Activities, engagement, and emotion in after-school programs (and
elsewhere). New Directions For Youth Development, (105), 121-129.
Vieno, A., Perkins, D. D., Smith, T. M., & Santinello, M. (2005). Democratic school
climate and sense of community in school: A multilevel analysis. American
journal of community psychology, 36(3-4), 327-341.
Vogt, C., Jordan, E., Grewe, N., & Kruger, L. (2016). Collaborative tourism planning and
subjective well-being in a small island destination. Journal of Destination Marketing
& Management, 5(1), 36-43.

Warden, S. P., & Benshoff, J. M. (2012). Testing the engagement theory of program
quality in CACREP‐ accredited counselor education programs. Counselor Education
and Supervision, 51(2), 127-140.
Wearing, S. (2001). Volunteer Tourism: Experiences That Make a Difference. Cabi.
Wearing, S., & McGehee, N. G. (2013). Volunteer tourism: A review. Tourism
Management, 38(0), 120-130.
Wearing, S., McDonald, M., & Ponting, J. (2005). Building a decommodified research
paradigm in tourism: The contribution of NGOs. Journal of Sustainable Tourism,
13(5), 424-439.
Zahra, A., & McIntosh, A. J. (2007). Volunteer tourism: Evidence of cathartic tourist
experiences. Tourism Recreation Research, 32(1), 115-119.
Zahra, A., & McGehee, N. G. (2013). Volunteer tourism: A host community capital
perspective. Annals of Tourism Research, 42(0), 22-45.

